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Workshop Roadmap

01

02

03

04

05

Introduction
10 mins - Fran

Al for literature review
20 mins - Fran

Al for data analysis
20 mins - Fran

Al for drafting, revision, refinement and integration
20 mins - Noor Mohammad

Bringing everything together and Q&A
10 minutes - Noor Mohammad




Sections Structure

01 Scenario

Participants to share what they would do in that case

L and whether/how they would use Al

Presenters to share what they did it, how they did it,

L what went well and what went wrong

Note: Our aim is to share some examples from our experience
as HDR students. This workshop is not about what is right or
wrong. Appropriate Al use depends heavily on the discipline, on
the research itself and on ongoing discussion with your
supervisory team.




Who is Fran?

 Originally from Brazil

* Third-year PhD student currently
investigating the role of Al for
international students' academic
English

« Language teacher at heart

* Worked across multiple roles in
education and at UQ




Who is Noor Mohammad?

 From Bangladesh
* Civil servant and educator

« Fourth-year PhD student, School of
Education, investigating Technical and
Vocational Education and Training (TVET)
in Bangladesh, with a focus on
educational mobility, social justice and
human flourishing

« Passionate about educational justice and
human flourishing

« He seeks to inform more equitable and
inclusive education systems
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Al for literature review
Fran

AAAAAAAAA
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You wrote a draft of your literature review.

You received the following feedback:
 How would you use Al

You need to be more critical about current in this process?

|
I
|
|
|
|
and broader issues happening in your field. :
'« What would you never
' ask Al in this process?
|
|
|
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Always-on research assistant by creating a

scheduled task - Prompt

mu are a weekly field- %K

intelligence scanner for a PhD
researcher building deep
expertise across five linked areas
in higher education:

1. International students in higher
education

2. Generative Al use for
academic English

3. Self-regulated learning (SRL)
4. Gen-Al-mediated digital
translanguaging

5. The intersections between
these (e.g. SRL in Al-assisted L2

Q:ademic writing)

AN

Search widely for material
published or released in the last
7 days across four formats:

(a) journal articles and preprints
(b) news from reliable outlets
(c) podcast episodes

(d) YouTube videos

Cover the whole set of five
topics, not just the easy ones. Do
not force one item per format;
mix formats according to what
the week's yield actually justifies.

THE UNIVERSITY
OF QUEENSLAND
AUSTRALIA

%URCES AND QUALITY Bph

Prioritise peer-reviewed journals
(favour Q1/Q2 venues in applied
linguistics, educational technology,
and higher education and
reputable preprint servers.

For news, prioritise established
sector press and policy outlets
(e.g. Times Higher Education,
Inside Higher Ed, University World
News).

For podcasts and video, favour
academics, sector bodies and

credible practitioners over
influencer content.

10



Always-on research assistant by creatinga Moo
scheduled task - Prompt

@LECTION AND \ @TPUT FORMAT \

engagement with the field. - Existence/verification status and
Rank them 1 to 5, most source-quality status (quartile

important first. confirmed/unconfirmed or outlet | == ============ :
named).

\_ AN /

! !
| |
| |

RANKING | l

For each ranked item, give: = What do you |

From everything found and - Title, author/creator, outlet or | think worked |
£ venue, exact publication date and a . |
verified, select the 5 (or o P v well in the !
fewer, if yield is genuinely g I !
thin) items most worth to the - ;/c;)rmattand length ot : process? :

user's reading / listening / - Orf’sen ences on what itargues or | | o .

watching time for building POTES . . :  What didn't I

tise and critical - Why it ma.tters, s.pecmcally tied to | o |
exper one of the five topics : work well” :
l |
| |

!
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Creating a skKill

THE UNIVERSITY
@ OF QUEENSLAND
Source verification protocol

Apply this to every candidate item before it appears in the output. An item that fails any gate is dropped or
explicitly flagged, never silently included.

Gate 1: Existence

For each candidate, fetch the
actual link (DOI, publisher
page, journal site, podcast
page, YouTube URL).
Confirm the returned page
matches the claimed title,
author/creator, venue, and
date. If the link does not
resolve, or the metadata does
not match, DROP the item.

Gate 2: Source quality

For journal articles: identify the
publishing journal and check
its quartile via Scimago (SJR)
or JCR for the relevant subject
category. If confirmed Q1 or
Q2, include and state the
venue and quartile.

For news and

podcasts: include only
established outlets (e.g. Times
Higher Education, Inside
Higher Ed)

Gate 3: Relevance

Read the abstract, description,
or summary. Confirm the item
genuinely addresses one of
the user's five topics:

* International students in
higher education

« Generative Al use for
academic English

« Self-regulated learning

* Gen-Al-mediated digital
translanguaging

» Their intersections

12
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You wrote a draft of your literature review.

You received the following feedback:
 How would you use Al

You need to establish clearer links between in this process?

|
I
|
|
|
|
your theoretical models, including what each |
'« What would you never
:
|
|
|

ask Al in this process?

model does and does not cover.

13



Libraries in NotebookLM

Recent notebooks

THE UNIVERSITY
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+

Create new notebook

4

PhD - EAP and
Academic Literacies

30 May 2026 - 6 sources

) 4

PhD - Self-regulated
learning models

23 Sept 2025 - 21 sources

PhD - Self-regulated learning
models

Al and academic
writing

28 Mar 2026 - 24 sources

4

EDUC1750 Week 11 -
What does Al mean.i...

7 May 2026 - 19 sources @

PhD - motivational
regulation strategies

7 May 2026 - 1 source

PhD - Factor Analysis

2 July 2026 - 10 sources

What do you
think worked

well in the
process?

What didn't

work well?

14
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Al for data analysis
Fran
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You are a qualitative researcher with limited
guantitative data analysis experience. Your
project was designed to be qualitatively
focused, but during data collection, many
people got interested in your study and
completed your survey. After meeting with
your supervisor, you realise your dataset is
larger than expected and you both decide
that the data needs to be explored through a
guantitative lens. You have no idea where to
start!

 How would you use Al
in this process?

 What would you never
ask Al in this process?

16



What did | do?

Q=
e

A colleague suggested creating a fake dataset
with my survey questions (Never put your data —
It's your gold!)

Then, we asked Al for some ideas on the data
analysis (show file)

| started with the descriptive statistics, following
Al's plan

When | reached the inferential statistics stage, |
asked Al for guidelines, including the R codes

THE UNIVERSITY
OF QUEENSLAND
AAAAAAAAA

* What do you think

worked well in the
process?

 What didn't work

well?

17



What did | learn? OF QueENsL Ao

®2 Al could not save me if | didn't know the basics of
@ statistics

| had to take a course to learn the basics

<

| had to read more studies to understand the

S5 method | chose

Image generated by ChatGPT 5.5

taps| | could still use Al to learn the steps of the
= process, but had to cross-check its suggestions
with literature

18



How do | use Al now? M or aurmmitavo

Instructions V74

| have added our chat in which we have been discussing how to do the

You are an experienced stats tutor who has supervised several master's and e ; :
survey analysis in detail. Please refer to this chat. Please also be clea...

PhD students. | am learning how to conduct a CFA for my survey analysis. |
need you to teach me step by step what | should do, but the steps need to be
slow and clear. | need you to include examples and ask me questions to check

whether | really understand what | am doing. Eiles +
. . . .
Before we begin, can we create a plan of how we are going to tackle this task? , _
17% of project capacity used ® Search mode
stats_thresholds_ EFA chat about
reference.docx pilot.docx B
51lines 5,915 lines
DOCX DOCX
2 CFA & Invariance Tu!lng 1 - Latent Measurement and Modellii

IKSHOP SERES RKSHOP SERES
AW YOUTURE COMMNATCHIV=COCRAINUOZO

' Learn with Al, not get Al to do it for me — step by step, as a tutor would do

|
' Importance of planning with Al + creating a project

19



How do | use Al now? Y or s

Please remember to go slow and simple, step by step.

| created a questionnaire with 51items divided into three sections and ran a
pilot in which there were 141 responses.

I now need to run an EFA. What should | do before the EFA? Run a correlation

' Check each step | need

matrix? Or what is the first step. | have already downloaded and cleaned the 1 to take for the an alySiS,
data, but | am not sure what | need to do next : B UT | decid ed and
' understood the
Before the EFA itself, you run a set of checks to confirm your data is suitable for factor | statistical pProcesses
analysis. Here is the first step and the order I would suggest. : beforehand

First step: check whether your data is factorable. This is the gate before anything else. Two
standard tests:

1. Kaiser-Meyer-Olkin (KMO) measure of sampling adequacy. Tells you the proportion of
variance among your variables that might be common variance. You want the overall

20
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How do | use Al now? Y or i

|
| will use Jamovi. So what should | do on Jamovi?

|
' Learn how to use the

Navigated Jamovi's factor analysis menu to locate KMO : Software a nd aSk for

Good. Here are the steps in Jamovi. Go slowly, one click at a time. I Step-by-step instructions
1. Open your datain Jamovi. I
2. Inthe top menu, click Analyses. ! Software chosen based
3. Click Factor. 'on what | learnt in one of
4. Choose Exploratory Factor Analysis. 1the courses | took

21
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How do | use Al now? ) or qurensiany

|
But what about the method, rotation and factor loading? Do | need to change

them? Why or why not? 1

' Learn the method and
:which functions to use

Good question to ask before running. Short answer: yes, you should set the method and
rotation deliberately, because Jamovi's defaults are not ideal for your data. Here's why,
taking each one slowly.

|

|

|

|

|

|

I |

vy n . |

1| check it in 3 different :
|

_  Als, watch YouTube '

1. Extraction method (how the factors are pulled out of the data) [ . . '

deeos, compare it with :

| previous studies, discuss

|

|

|

|

|

: it with supervisors, etc...

Jamovi's default is usually minimum residuals (minres). That's fine, but the more defensible
choice for your case is Principal Axis Factoring or Maximum Likelihood. Why it matters for

22
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Al for drafting, revision, refinement and
Integration
Noor Mohammad
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Scenario: one

Your supervisor asks you to reduce a chapter by 2,000 words
a=  Without losing your voice

Q How would you use Al?
‘2 What would you never ask Al to do?

S Think, discuss, jot down

24
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How | work

& Usually keep prompts in Exel file following table in UQ thesis template
o0 | kept chapter drafts (Word files) as progress records

«&)  Saved different chats as PDF files (some over 600 pages)

¥®™ Stored some PDF chats in UQRDM

B Usually, independent chats for each chapter

M\ Initially, made long prompts with ChatGPT

25
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How | work: Excel file of prompts

@ o @ B 9~ = coplot chatgpt diary ) OFFICIAL + Saved v £ Search ® - o x
File Home inset Draw Pagelayout Formulas Data Review View Automate Help Acrobat © comments | [EXEEIR
i potostmow J JA K| == =% v | Bwapien ol =] — -, — o = St g O N B
pasts [EC“"’ N B I ow =s==iz== S G §-% 9 . Followsitivn..| Fmedink R || isert Delete Format | 1P s
Fr " ¥ o - & Clear~
Clipbosrd & Font ] Algnment 3 Number & Stybes. Cells. ”;
D254 VXV S hapters 5 and 6, th .t transiates the study's findings i iding justice-ori TVET, wit 5 in v
A ] c o € £ G H I : 3 L M N ° 2 Q R s T -
Date Al [Purpose of Use Prompts Used [ Quote from chatgpt Thesis |comment
1 Section
Thursday, 7 May 2026 another vici i 7 in
253 chapter 5, thero are two cycles.
Thursasy, 7 May 2026 v nchapter 7, there 5. 50e
section below. You forgot like me. Isn't it.
72
ildi S5and 6, this section
A
TVET, ™
Jonial
economic,
structures,
Diploma education.
ver time, a gy
DE. Since the 19505, intemati and
i TvET viewingit
equipment
il i and
t0aiign TVET
unaddressed. Find and Replace o x
y i Fod Replse
injustice,
i andthe Pttt b -
254 y
255 Thursday, 7 May 2026 erthan ; c o=
Thursday, 7 May 2026 o
reconfiguration. frdal | EndNea Close.
 the IHFM pr ook Sheet  Name Cell Vakse
1 ;here it copion chatgpt Garysise EhS-q1 SOS56  Eartier, this chagter had following sub-sections
directi i copilot chatgpt darysdst  chs-rq1 SOST0 1§ have used Irish M. Young and 0 Knaldun in 7
i y I it from oot hagpt Gaca ch1qh $05135 e exparsion of quotas s prvleges s 3 ey
¥ coponchtgpt Gyt e 508145 vgratethe sbove sggestos ot oo
framework, In this chapty i ; than copion dhatgpt Saryise ch5-1q1 08147 Now see updated secton below and integrate
: copiot chatgpt darydsx  chS-rq) SDS158  SBChapeer summary and transition to Researcl|
. DE require: copiot chatgpt darysix chSq! $DS160 5.8Chaprer sumemary and trarsition to Researe]
oot chtgat s S 508191 72Commzptufoundaion forjusticecresed
institutional
agency, recognition This
reflects. it
soclaltrust.  character is therefore oo J
]
Drawi pie, this stucy
d ey
to ensure.

5 the B
< > = b4 hSrql  ch6rq2  ch-7og3  presentation  conclusion  chatgpt-dif chapters  integration  evolution  artice-rev-1  data  citation  UQ-Thesis-table  prompts-regular  copilo =+ 1 4 »
BT Accemibility: Investigate. — B oW oo %

- [ - - 2 - o - ENG 847 AM
@ HQAQrE % @ pnd pr office phd pr wetin [l Eont mi.ungaemm copte [ weae i ool Gl buanyt Gl oo il copio @ noorn T Wyen G oo G oo G chost ~mGe e @ e T
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How | work

v/ Verify as | verify my own writing

(&) Every word needs careful consideration in ideas, themes, grammar, coherence, cross
reference during iterative process

¥ > Drafts evolve through iterations

G Revise draft ideas/paragraphs/chapters as questions arise from time to time

o To cr_eate an integrated thesis from introduction to conclusion chapters, careful
consideration needed

M@ Substantial differences in initial and final drafts (conclusion chapter 7,000/12,000 words)

27



" : O Qs
Writing chapters: strategies @
‘s Train: ChatGPT

*»Upload draft chapters PDF/Word files (anonymous selected
quotes of participants)

*+*Ask what to do

*Play with ChatGPT’s suggestions: A, B, C, yes, yes
“*Questions inconsistencies/inaccuracies

*»Ask supplementary questions

*Request for new issues arising in mind

*Improve outputs by iterations



THE UNIVERSITY
Sample prompt ideas Sl
**Repetitive prompts for improvement of some complex ideas
*What would be better

**Is there any scope of improvement

*Will revision improve quality

*Will revision improve quality further

**Will further revision improve quality



- - S
Making prompts with ChatGPT: drafting

recommendation chapter

R/

< | am third year PhD student at a good university. My topic is SRty s
social perceptions towards technical and vocational e
education and training: a case study from bangladesh. |
would like to upload my confirmation chapter, progress
review document, draft chapters on introduction, literature
review, context on bangladesh, methodology and
conecptual framework so that you may know my style of
writing, voice, argument. | will also upload a draft journal
article/data analysis chapter on RQ1, draft chapter on RQ2.
now i am drafting my recommendation chapter. now i am

drafting a sub-section on quality teachers as a part of my b ks ot et e bon
recommendation chapter. my draft paragraphs (attached b
here/pasted below). think you are a great expert prompt ot i
engineer in education research/TVET research. please make e ———r e
a prompt so that i may use GENAI ethically retaining my i
voice and authorship.

® Ethical GenAl Prompt for PhD Research Writing (TVET / Education)

Context for AL

e e owe e [ R B & emm BER - T T B E-E T O O L. T ~aGem

30



Making prompts with ChatGPT: drafting recommendation chapter

Context: | am a third-year PhD student at The University
of Queensland researching social perceptions toward
Technical and Vocational Education and Training (TVET)
in Bangladesh. My thesis is grounded in the Capability
Approach (Sen, Nussbaum), Capacity to Aspire
(Appadurai), and Social Perception Theory. | am drafting
the “Quality Teachers in TVET” subsection of my
Recommendations Chapter, drawing on field findings
from government and private polytechnics in
Bangladesh. In this section, | discuss issues such as:
Shortage of qualified and motivated TVET teachers
Limited industry experience and pedagogical training
Hierarchical recruitment and promotion systems Weak
teacher professional development Effects of these on
students’ practical learning, employability, and social
image of diploma education Please: Refine my draft for
clarity, coherence, and academic tone while preserving
my authorial voice. Strengthen logical flow and
theoretical consistency with my thesis framework. Do
not invent data, add citations, or alter my interpretations.
Keep the Bangladeshi TVET context central in tone and
focus. Provide output in two parts: Refined Version —
polished academic text in my own tone. Commentary —
3-5 short reviewer-style notes highlighting key

ik Oelling Paper

sl or Hararm Assessment

Contaxt:

1am a thd-year PhD student at Tha University of Guesnsland
ressarching social parcaptions toward Technical and Vocational
Education and Training (TVET) in Bangladesh.

My thesis is groundad in the Capability Approach (Se, Nussbaum),
Capacity to Aspire {Appadurai), and Sacial Percaption Theory.

1 am drafting tha “Quakty Teachars in TVET* subsection of my
Recommandations Chapter, drawing on field findings from governmant
and private pofytechnics in Banglasiesh,

In this section, | discuss isswes such as:

Shortage of qualified and motivated TVET teachers

Limited indiusiry expsrience and pedagogical trining

Hisrarchical recristment and promofion systems

Waak teacher professianal develogment

Effocts of thesa on students” practical learming, amplayasity, and social
image of diploma education

Pleasa:

Refine my draftfor clarity, coharance, and academic tona while
presenving my authorial voice.

Strangthan logical flow and theosstical cansistency with my thesis
framawork,

Do not invant data, add citations, or alter my interpratations.
Kesp the Bangladeshi TVET context cantral in fong and focus.
Provide autput in two parts:

Refined Versin - palished academic text in my awn tone,
Commentary - 3-5 short raviewer-style nates highlighting key:
improvemants.

Drofttaxt;

[For transforming DE, quality teachers ara

rational, regional and giobal standard:
of poiy

addition, the alsa b adequate practical or industrial skifs and

exparionce

In Bangladash al college teachers balong to class one posts with

THE UNIVERSITY
OF QUEENSLAND

AUSTRALIA
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Making prompts with ChatGPT: conclusion chapter

X ® oux

% | have reduced my recommendation chapter. Now | would like to draft my
conclusion chapter based on my previous draft chapters. | have shared _
these with you. Now initially, i will make an outline of conclusion chapter, .
extended outline, more extended outline, write some notes under each
section/sub-section and so and so on. | am wondering how much help can
i get from you effectively and ethically under uq guidelines. please make S e
an ethical prompt for me considering yourself as a great expert prompt e

Below is a fully ethical, UQ-aligned prompt you can use f ing your Conelusion Chapter, incluc
d outlines, and section-level

If you prefer even stronger reduction (Option B)

floctives

outlines, extends

engineer in such research. e

Vou can copy-pasts and reuse this prompt anytime.

[ Ethical Prompt for Conclusion Chapter Development (UQ-
compliant)

expand, and strengthen
that | paste. oherence with my thesss arguments and methodology without creating new

32



Making prompts with ChatGPT: conclusion chapter
Follow-up prompts: results | did not imagine

«* which is better

« “Start with extended outline.” [from
suggestions made by ChatGPT]

yes please [Just asked to do what it
suggested; result was long write up

© Newcht
Q Sesech chuts

£ Projects

© codex

- More

Recents

Recommendation chapte e

Becommeds

on Chaptee
Emal drat assstance

Chapter 5 RQ-1 Revision-1
Chapter 3 Uterature Review-4
Itegrated Human Flourshing M
Chapter 8 Revision-2

Chapter 1 revision-1
MisceSaneous Mearing and Uses
Chapters Inegration Thess
Chapter s RQ-1

Chapter 7 RQ1 Revisions
Chapter 7 RQ3 Revision?

Information cobection catior

Chapter 8 Revision-1
Use of Cha1GPT speech
Chapter 2 Contest Revision 2
AVETRA Conererce

Chapter 4 Revision 3

Chapter 4 Revision-2 RQs eh..

PhD chat

ch

ter 3 Lnerature Review-)

Chapter 2 (Context)
Chapter 2 Context Revision-|
Eptemic Dweling Paper

Matal or Maram Assessment

@ 1o Motmmad Masum

»

L D Qo

“Proceed with expanding Section [X] into full paragraphs

1 willthen bagin drafting section by section, in your voice style, ethically, and without excoeding your word

mits

yes please

Selow is the expanded version of Section 1 (i
‘academic voice, aligned with UQ ethical guidelines, and based only on the content you have pasted across

carlior chapters.

oduction to the Conclusion Chapter), written in your

No new data has been invented.

1. Introduction to the Conclusion Chapter

11 Purpose of the Conclusion

This concluding chapter synthesises the findings presented across the thesis and demonstrates how the
study responds to ts overarching aim: to understand how the social perceptions surrounding Diploma in
€ngineering (DE) education in Bangladesh have evolved, how these perceptions shape capabilities and

ions, and how the system might be transformed to promate justice, dignity, and human flourishing.
Whie earier chapters offered detailed historical, conceptual, and empirical analyses, this chapter brings
these strands together to articulate the broader significance of the study, highlight its theoretical and
empirical contributions, and cutline implications for policy, practice. and future research

The conclusion therefore performs thvee key functions. First, It revisits the research questions in light of the
‘evidence presented, Second, It synthesises the findings into a coherent narrative that reveals the deep
structural, philosephical, and institutional patterns shaping the DE system. Third, i reflects on the brosder
reform agenda proposed in the Recommendation Chapter and positions these recommendations within an

ethical framework grounded in justice. capability expansion, and human flourishing,

1.2 Restating the Research Problem
The contral conc
Bangladesh's education landscape. Daspite the country’s aspirations for socio-economic growth and
technological advancement, DE continues to be shaped by a complex interplay of historical legacies,
antrenched symbolic hierarchies, weak institutionsl capacity, and limited societal recognition, Ealer chapters
how colonial ed and technical learning. how post-

™ of this thesis has been the longstanding marginalisation of diploma anginesring within

independence goverance structures sustained these hierarchies, and how contemporary policy frameworks

stll prioritise human-capital productivity st the expents of broader moral, civic. and capability-based o
v

s

Taken together, these factors
perceived as inferior, terminal, and disconnected from elite patiways in higher education. This has restricted

+ + @

102 system in which d remains widely

oty cooss () O vt -voor s M il @i (v]

D T
®Gaeo
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Making prompts with ChatGPT: conclusion chapter
Follow-up prompts: checking ethical issue

% If | take your support this way in W S —
writing my conclusion chapter, will it c
be ethical under UQ guidelines for

ethical use of GenAl for writing PhD
thesis?

THE UNIVERSITY
OF QUEENSLAND
AUSTRALIA

+
8 o @ e O
2 e
W1tk your Suppor 1his vy in wiiing iy cendusion chapte, wi
qutlis fo aticaluse
thesis?
Shart anwer: Yoz — th way.
you follow the rules below:
el i el precs axplanatian s0 you can bs completey confefent
L]
i cuti
0 Q
I L Ty R - JYCISTRSS TI  DSP TSI , [TRERSRTI RN R —— ~mGeem i va 2N
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R/
0’0

J/
0‘0

Integration of chapters: conclusion

Now see revised conclusion chapter draft attached. Read, think, reflect.
Does every claim is supported by previous chapters. Does every
substantial ideas from previous chapters reflect in conclusion chapter. is
it ok now or needs some revision for quality. feel free. i need quality.

Integrate above suggestions in relevant paragraphs showing changes.

Now read chapter 8 again, take some rest, reflect. Does it demonstrates
only one vicious cycle or two. How to reflect reality of two vicious cycles
in conclusion chapter? What do you think? what would be better. [Earlier
it considered only two cycles: one vicious and one virtuous, when | have
five cycles. Through iteration, it has been solved.]

Integrate the above suggestions into the relevant paragraphs showing
changes.

Yes

THE UNIVERSITY
OF QUEENSLAND
AUSTRALIA

chapter

Chapter 8 Conchusion 2026.05.8701

Galy one vicious cycle o two. How 15 feflect =2/, of tao voous

cycles in conchusion chapter? What do you think? what would be better.

10 explain how two intervelated vicous cycies, one structural and political-economic and the other
capability- and perception-based. combine to produce & histoncally embedded cycle of constraned
human Sourizhing

In 82, revise:

s ecosystem of interacting historical structural and symboii forces constitutes & self-reinforang

vicious cyde

Together, the structural-political economy cycle identified in Chapter 5 and the capability/perception
cydie identified in Chapter 6 constitute an interconnected system that constrains capabiities and
sustaing marginslisation in DE.

In 8.3 opening, revise:

10 diagnose the vicious cycle that constrains by, flourishing in DE

+ : Q@

~ 88—~ 28 @ BomUr G~ E— &~ v S &
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R/
0‘0
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Integration of chapters: conclusion chapter

". The thesis argues that transforming the existing interconnected vicious
cycles identified across the thesis requires coordinated ethical, structural,
pedagogical, industrial, and aspirational reforms." thesis is repeated. IN
conclusion, virtuous cycles are not mentioned. Is it ok. Or it needs to be

integrated. see conclusion below: ......

{.

The thesis argues that transi
wvicious cyeles identified
structural, pedagogical sl and aspi
repeaed

1N conchusion, virtsous cycles are not menoned. s it ok. Or it needs to
be integrated. see conclusion below:

88 Conclusion

es, twa things should be improved here.
1. “thesis” repetition

tomg imtereonrected weous cycles dentiied scross the

Better version

The findings suggest that vicious cycles rdinated
ethical, structur al, pedagogical industrial and aspirationsl reforms.
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Contextual prompts

‘+»Today a supervisor suggested that it would be better to rename
conclusion chapter. IHFM may be included in chapter 4. so,
chapter 4 title may also be changed. he also inquired whether my
conclusion chapter has adequately related diverse issues to
other scholars, studies, literature. whether it has integrated
different issues/figures/diagrams in previous chapters
particularly chapter 5,6,7. what do u think. what would be better.
[Previous draft was not good. But ChatGPT claimed so. But this
prompt worked better to get its assistance.]

syes
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Developing new ideas: challenges in
managing dominant outlook
+See updated chapter. Now | will revise chapter 8. Earlier, | told
you many times that | am following Australian English. But again

and again you used Oxford commas. Please delete all
unnecessary commas, including Oxford commas. Isn’t it good.

‘*Remove all unnecessary commas showing changes if possible in

bold [Similarly, it silently removes non-dominant ideas, concepts,
theorisation from drafts. These have to be restored again and




Developing new ideas/concepts

®,
o

9,
Q

9,
o

While providers of DE derive institutional advantages from these market
failures, learners, their families, and wider national and global communities
bear the costs, as students are deprived of opportunities to realise their full
potential to social development, economic productivity, and educational
justice. It may be of diploma students, their
families, societies and the from students’ immense
untapped capabilities. Taken together, these dynamics illustrate a systemic
form of market failure in which donor dependency, weak regulation, and
commercial incentives distort educational priorities. From a capability
perspective, the economisation of diploma education restricts the
development of academic competence, professional identity, and
aspirational mobility, thereby reproducing institutionalised disadvantage.

It may be EONCeptualisediasideprivationsiof diploma students, their families,
societies and the global community from students’ immense untapped
capabilities.” My philosophical focus is on deprivation of the world from
untapped capabilities of these students in bangladesh. it is reframing against
global trend of considering Bangladesh' problem as local problem. educated
students might help global community through migration or otherways. but
as thely lag behind they deprive other nations from their service. how to
articulate it.

Tumn this into a named conceptual contribution (e.g.,

”’) for Chapter 8 [Chatgpt gave the term “forgone global
capabilities”. | googled it, but found no example. So, it may be new term, co-
created with help of ChatGPT.]

It may be conceptualised as deprivations of diploma students, their
families, societies and the global community from students’ immense
untapped capabilities.” My philosophical focus is on deprivation of the
world from untapped capabilities of these students in bangladesh. it is
reframing against global trend of considering Bangladesh' problem as
local problem. educated students might help global community
through migration or otherways. but as they lag behind they deprive
other nations from their service. how to articulate it.

Your idea is strong and original, but the current sentence overstates it a bit (“deprivation of the global
community”) and risks pushback. The key is to frame it as a capability-based extension with careful
modality rather than a definitive claim.

Below are refined options, from safest to strongest, plus a version integrated into your paragraph.

© Core idea (what you're doing conceptually)

You are extending Amartya Sen'’s capability approach from:

individual deprivation
—to
foregone global capabilities / unrealised contributions

That is legitimate, but must be framed as:

* potential
* conditional
* analytical, not rhetorical

@ Option 1 (Recommended: academically safe and strong)

In capability terms, these conditions not only constrain the real freedoms of diploma students but also
represent a loss of potential contributions beyond national boundaries, as unrealised capabilities limit
opportunities for broader social, economic, and transnational engagement.

« Safe
" Clear
+ No over-claim

@ Option 2 (Closer to your idea, 4l safe)

In capability terms, these conditions may also be understood as generating wider losses beyond the

. ikl o mmbmbial tribntimme ~f thaen

ChatGPT can make mistakes. Check important info. See Cookie Preferences.
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Developing new ideas/concepts

"Bourdieu’s (Bourdieu, 1990) analysis of symbolic hierarchies" | think Bourdieu did not

use the term "symbolic hierarchy". So | conceptualised this term in chapter 4/5/6 or 7.
Or | have used exact term used bi Bourdieu. Please check it. *

The expansion of quotas and privileges is a key arena through which IDEB’s growing
power has reshaped distributive outcomes within education and employment. IDEB
emerged through a movement for fairness and non-discrimination; however, as its
mobilisation capacity increased, it increasingly pursued quotas, financial benefits, and
promotion advantages for diploma engineers in public service. More recently, similar
demands have been extended to the private sector. While the diploma education’s
quality has reportedly declined over time due to political, economic, and institutional
factors, diploma engineers have continued to receive expanded opportunities through
preferential policies, with significant implications for the wider education and
employment system."” More recently, similar demands have been extended to the
private sector. [this issue has been discussed in previous section. Have u noticed it.
Should | keep it here also?] Earlier bachelor engineers were criticised as Brahmins, but
the present reality has transformed diploma engineering background engineers into
real Brahmins with more opportunities which may be conceptualised as new
Brahminification of engineering education.” You suggested softening it. "Brahmin" is a

core philosophical word here reflecting diploma stakeholders' criticism of bachelor
engineers. | have coined a new word h How to conceptualise it

academically. You see | have quoted Khaled's critique with the word Brahmin. [Here
coined was wrongly used. But the BB BUNESIBEBA ISEAIAEABIRBAIH

1
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@ 2. "Brahmin” and “Brahminification” (VERY important conceptual
issue)

You are right to resist removing it completely. But it needs careful academic handling.

@ The risk (important)
Your current version:
“real Brahmins®
“new Brahminification of engineering education”
Problems:
* sounds normative / accusatory
 may be read as authorial claim, not analytical concept
« examiners may question neutrality

@ The opportunity (your strength)

You already have:

 empirical quote (Khalid)
 local discourse
 symbolic hierarchy (Bourdieu)

This is actually very strong theoretically if framed properly

@ 3. How to conceptualise it academically (best version)
You need to shift from:

X assertion
-t
 analytical interpretation of discourse

Revised version (tracked style)

&l s P

g g vy

T

 Replace with:

Earlier, bachelor engineers were criticised by some - >ma stakeholders using the metaphor of
“Brahmins” to describe perceived dominance and exclusion (Khalid, 2024). In the contemparary context,

similar discursive patterns have been rearti in relation to dipl engineers,

+ a 04 °
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Constant fight with ChatGPT

s laissez-faire"” | want to keep this term as a I
powerful metaphor. what would be better. e b o, e et e = e g o

it would be befter.

incentives oa g g
T e y prioritise financial
survival, and expansion over long ducational quality, fonal integrity.
A PP P - “chipd

rriness= This configuration resonates with critiques of “diploma disease" in which credential expansion
is decoupled from substantive capability development, although the present analysis emphasises

drivers rather than i i king behaviour.
’ H H H ‘Whil 2! f DE de i adh t: withi
s See outline of a good conclusion chapter with s .
* this system, leamners, their families, and wider national and global communities bear the costs, as students
are deprived of opportunities o realise their full potential P 7

summary of chapters of research questions. it is T

Taken together, these dynamics illustrate a systemic form of market failure in which denar dependency, weak

regulation, and commercial ,, reconfigure priorities in

around 20 pages long. You are deleting many e
ideas from my conclusion chapter section. Now I
the section seems to be abstract. ChatGPT A

Throughout Bangladesh's educational history, divisive and ion of education

have contributed to the emergence of a relatively weakly regulated and market-oriented education system

responded, ot e e o e e s o by

el

human flourishing and wellbeing within braader national and global policy contexts.

This market lagic has been reinforced by long-standing doner dependency embedded during the Pakistan
era. Initial foreign partnerships in diploma education became socially embedded within the palicymaking

You should NOT lose substantive ideas from Chapter 8. o —" e ——

affliation over sustainable with ginesring colleges and universities.

Different development partners, including the USA, Sweden, the World Bank, UNDP, and UNESCO, provided

s But you must reposition them, not simply keep or delete e e e e e

Under the World Bank- and Cansda-funded Skills and Training Enhancement Project (STEP), for instance,

th e m polytechnic teachers were trained at Manyang Polytechnic in Singapore.

porean polytechnics 9 p: ips with lacal universities, including the National

University of Singapore. In Bangladesh, however, cor - able polytechnic-university partnerships have nat
developed, Earlier collaboration with Oklahoma State University gave way to polytechnic-polytechnic
partnerships, further weakening incentives to build durable local academic integration. This pattem reflects a

. Y

oun e [ e i Q.‘.Wh BESTN - B R T T . T T T |
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Checking every word counts: a single word can be damaging

"Third, the thesis theorises the interaction of structural

injustice and symbolic power in shaping educational Py YrTT——————
trajectories. Drawmé] on Bourdieu’s (t19 0) analysis of cncr

symbolic power and social reproduction, and extending  nemct

this through the concept of symbolic hierarchy as -

developed in this thesis, the analysis explains how & ro

cultural legitimacy and value are assigned to particular B e

educational pathways. The IHFM demonstrates how DE o

remains positionedas inferior regardless of policy i

promises of reform. Symbolic hierarchy is shown'to
interact with structural barriers to reproduce inequality
even when resources expand or policies shift. This
synthesis explains why technocratic reforms alone fail
to transform deeply rooted educational hierarchies.”
here it is not clear what the thesis has theorised. what
do you mean

"Third, the IHFM provides a normative orientation rooted
in human flourishing and anchored.... This perspective

also aligns with the application of justice developed in
Chapter 7, which shows how unjust institutional
arrangements erode dignity, constrain aspiration, and
weaken the conditions necessary for both individual and
collective flourishing. In this respect, the model also
resonates with earlier ethical traditions, including lbn
Khaldun’s (1967) insight that injustice undermines
societal vitality, reinforcing the centrality of justice to

s " chapter

8.

scology of sducation,

This wersion is bettee alignad witk

That s the real theoretical pai

So instead of aying vaguely “the thesis thasrises the interactiary, it is Better to explicaly stote:

& produced.

Here is 2 much clearer and stranges version sligred with your thesis language and Austrafien English

+ e @
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Checking every word counts: a single word can be emancipating

"It must be supportive of individuals’
agency, whilst also reflecting a careful
reading of the structures that 88 often
constrain them." mcgrath 2016 quote.
based on this is it ok to write "enable or
constrain” in "Consistent with earlier
capability-informed scholarship, CCA-VET
emphasises the importance of
understanding the relationship between
human agency and the broader structures
that enable or constrain human
development (McGrath & Powell, 2016). "
is it ok

often is mentioned in the quote

THE UNIVERSITY
OF QUEENSLAND
AUSTRALIA

“I[t must be supportive of individuals’

agency, whilst also reflecting a careful reading of the structures

that too often constrain them." mcgrath 2016 quote. based on this is it
ok to write "enable or constrain” in "Consistent with earlier capability-
informed scholarship, CCA-VET emphasises the importance of
understanding the relationship between human agency and the
broader structures that enable or constrain human development
(McGrath & Powell, 2016). " is it ok

Yes, | see that. The article title clearly uses:

the critical capabilities approach to vocational education and training

often is mentioned in the quote

Yes, exactly. The word "often" is important.

The original quote is:

"the structures that too often constrain them”

McGrath & Powell (2016) are not making a deterministic claim that structures always constrain agency. They

are making a more nuanced claim:

agency matters,
structures matter,
structures frequently constrain,

but structures do not completely determine outcomes.

Because of that, my previous suggestion:

structures that shape and constrain opportunities for human development

actually loses some of that nuance.

43
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Checking every comma also counts

pl note i am using australian
english. so always avoid
unnecessary commas. have u
forgotten

also show changes in commas in
bold, for instance u may bold and or
an word before or after comma so
that i can spot changes in commas

easily [in time options may be in

~ " x x|@ x
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D chat
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Halal or Haram Assessment

B Hewist

and linked to opp for further study Thay als e a basis for
how institutional arrangamants shape the axperiences, aspirations, and parceivad opportunities of DE
‘graduates within the broader education system.

The remainder of this chapter proceads as follows. Sectian 2.2 provides an verview of the education system
in Bangladesh, including its historical
gavemance and f Section 24 describes the overall
structure of formal education in Bangladesh. Section 2. buikds on this structural overview by examining the
formal pathways and transition mechanisms that allow learners to move acrass different education strearms
Section 26 situates technical and vocational edueation and training within this beoader system, outlining its
eonceptual scope and institutional positioning. Section 2.7 examines the deveispment and institutional
pasitioning of polytechnic education and the Diploma in Engineering pathway within the broader TVET
ional hierarchy 4 with the

d major education streams. Sectian 2.3 autlines the

landscape. Section 28 analyses

pesitioning of woeational and techni within i i The chapter
conchues with a bried summary that synthesises the key contextus! insights and prepares the foundation for

tha canceptual, smpirical, and analytical o chaptars of the thasis

pl note i am using australian english. o shways avoid unnecessary
commas. have u forgotten

You are right. | should have maintained your established preference more carefully. You consistently use

Australion and prefer

commas and ever-punctusted scademic prose. | sheuld g9 agk chageT U

i1 the revesed inserton, the commas were ot major grammatical rrors, but the tone became siightly more
Narth Americanover-punctusted than your narms| thess style,

Here is the comected version aligned with your established writing style and punctuation preference.

21 Introduction (revised again showing changes with Australian English style)
Understanding the organisation of the education system is essential for examining how technical and

1 trsining (TVET) i p structures and bow different
clesh, the education system has developed through

educational pathways are vahued within society. In Bang

2 lang pracess of historical evolution shaped By calonia! legacies, post-independence policy reforms and

subsequent pricrites. These resulted in a plursfstic and insttutionally
divarse education landscape in which multiple education streams cosxist within the broader national system
Although these hina i they differ in terms of institutianal
recognition, progression i These diffe par i

icularly sig
for understanding the positioning of TVET and diplama-level technical education within the broader

education landscape
+

This chapter provides the contextual background necessary for examining the social positioning of Diploma
in Engineering (DENAK1.1] in Bangladesh. It offers a descriptive and institutional account of the structure,

% @ Fomme % X @ Chapters X * 8 CwcFt X @ g
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Scenario: two

G,

@

Your supervisor asks you to reduce a chapter by 2,000 words
without losing your voice

How would you use Al?

What would you never ask Al to do?

Think, discuss, reflect on changes in your orientation after
the session

46



05

Bringing everything together and Q&A
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Our aim today

‘iz To share examples from our experiences as HDR students.

@ Not to prescribe what is right or wrong.

» Appropriate Al use depends on your discipline, research context
. and ongoing discussion with your supervisory team.

@ To encourage reflection, discussion and informed
experimentation.

48
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Quality research requires transparency — so does Al use

‘iz Be transparent about how you use Al.

@ Your supervisor should be your first point of open discussion.

S Transparency builds trust, research integrity and responsible Al
® use.

Al use, like quality research, should be grounded in openness,
accountability and critical reflection.
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Different researchers, different approaches

Fran’s approach My approach

*‘%1 Broad use of Al across

Mainly qualitative doctoral research
ao different stages of research

@ Experience across qualitative Prefer simple, incremental prompts
and quantitative research

lterative refinement while
maintaining my own authorial

fp Wide range of prompting r‘\.
O
" voice

o strategies



Take-home messages

Al can support
different stages of the
HDR research cycle.

Al should support, not
replace, scholarly
judgement.

There is no single
"best" way to use Al.

Time spent in your
research and Al shapes
quality of research.

THE UNIVERSITY
OF QUEENSLAND
AUSTRALIA

Appropriate Al use is
discipline- and
context-specific.

Al has no heart. As
researchers, we do.
Our responsibility is to
use Al with integrity,
wisdom and care to
strengthen scholarship
and contribute to
human flourishing.
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Questions, reflections and discussion



Sources to learn more Or QuEENSLAND

UQ Al Researcher Hub:
https://quides.library.uqg.edu.au/tools-and-techniques/ai-researcher-hub

E-book with activities on how to use Al for academic reading, writing and speaking:
https://www.letraria.net/corpora-and-artificial-intelligence-for-academic-students/

How GenAl works:
https://ig.ft. com/generative-ai/

LinkedIn:
Ethan Mollick

Podcasts:
Al in Education
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() f.spinelli@ug.edu.au
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PhD Candidate
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